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BRES Mission Statement

The vision of Beijing Royal Experimental School is to cultivate global citizens who have
both an international perspective and a great appreciation and love of Chinese culture.

The school strives to best utilize both local and international resources to include all
students and staff in the learning community. We encourage teachers and students to explore
global issues so that they will become lifelong learners who are eager to inquire and also eager
to take proactive action.

Teaching and learning enable students to build diverse subject knowledge and holistic
approaches to learning. Learners innovatively apply knowledge in practice and experience
diverse cultures, thereby bringing the society closer to individuals, and the world closer to the
school. It is believed and expected that empowered students will have the opportunity and
capacity to serve their community and further contribute to the creation of a better and more

peaceful world.
FRAE A

AETEFRERLRFREIAMNZ UMW ERFEE, BRAAH
E LS, RFAREFEXMNERAR,

FRAMBRG A IETHZTRR, ETFIZFHK, B EQE
S EERXEE ila. BT AEARELRMEL, FRAFTRTAH
FAPRBREIAT A 5 %3] %

WAEHGFPREREFN 2R, WEGNEM, FTEKEA5,
ERLZTUX, NTH MK, RESERNER, EFERXA
NaBAEARARA WS NES, AITAEXGF ., EMFHHERRT
A Eo



Beijing Royal Experimental School

IB Primary Years Programme

Assessment Policy

Philosophy

Beijing Royal Experimental School (BRES) assessment principles are informed and guided by
the principles of assessment outlined by the IB Primary Years Programme.

Assessment is aimed towards improving, as well as documenting student performance,
including academic attainment and development of the attributes of the IB Learner Profile. Its
purpose is to inform the written curriculum, instruct effective teaching and re-teaching of the
curriculum, while evaluating the achievements of student learning.

As part of their teaching practice, classroom teachers are required to clearly explain to students
the objectives and process of any assessment task prior to students completing that task.

The school community including students, parents, teachers, and administrators are regularly
reminded about what, why and how the assessment to ensure a clear understanding of the
efficacy of the elementary school programme.

Characteristics of Assessment

Assessment is essential to, and an integral part of, all the teaching and learning. The
assessment component has been divided into three main areas:

e Assessing — how we discover what the students know and have learned.
e Recording — how we choose to collect and analyse data.

e Reporting — how we choose to communicate information.



Assessing: How we discover what the students know and have
learned?

A range of assessments is used to promote student learning and inform the planning and
refinement of the teaching and learning process that address the individual student’s learning
needs and provide a more comprehensive means of making sound judgements about a student’s
achievements.

Assessment as Learning

Pre-assessment takes place at the beginning of the unit to find out what students already know
in order to plan the next stage of learning. This includes, but is not limited to activities such as,
open-ended questioning, written pre-quizzes, class discussions, K-W-L chart (what a student
knows (K), wants to know (W), and has learned (L)) activities, written reflections, mind
mapping, lists, oral recordings, checklists, observations, signals (ex: thumbs up thumbs down,
stop lighting), student feedback. Assessing students’ prior knowledge at the beginning of the
unit will help the teacher to plan and refine their teaching accordingly.

Assessment for Learning

Formative assessment is interwoven with the daily classroom learning. This provides both
teachers and students with useful feedback on how well students apply new concepts, skills,
and knowledge in the form of K-U-D (Knowledge- Understanding- Do (application)). It also
guides future planning and teaching. This includes quizzes, check-ins (written and oral),
writing assignments, short answer writing, multiple choice writing, journal entries, signals
(thumbs, streetlight, etc.), problem solving, observation, checklists, anecdotal notes.

Assessment of Learning

Summative assessment takes place at the end of each unit. Summative assessment tasks
provide students with a variety of assessment tasks that give students opportunities to
demonstrate what they have learned. Options can include, but are not limited to posters,
persuasive campaigns, newsletter articles, letters, puzzles, crosswords, written reports,
brochures, videos, presentations (e.g. PowerPoint), dramatic performances, time capsules,
community action, project, musical performance, model or design, end of chapter test. The
summative assessment measures students’ understanding of the central idea and prompts
students towards actions that students choose to take because of their learning.



Recording — How we choose to collect and analyse data

Throughout the school academic year, different assessments strategies also being used to
provide ways for the school to answer the question “How will we know what we have
learned?” These strategies are methods and approaches that teachers use to gather information
about their student’s learning.

A. Internal Whole School Assessment Strategies

The school uses a range of standardised tests to monitor progress and build data over time to
inform the teaching and learning. Currently these include.

English Assessments

At the beginning of every semester, all students sit for benchmark tests, the online STAR
assessments. The detailed analysis generated provides leadership and teachers with insight into
their reading and lexis levels, which are then used to organise students into leveled English
groups for each grade. These same tests are taken again at the end of the semester to track
student growth. Teachers may consider moving students up or down the leveled groups if a
student has shown considerable progress or if they have not caught up with their peers.

Because students access different curriculum outcomes at each level, each group sits for a
different end of semester exam as prepared by their teachers. The exception to this is the final
end of semester exam for Grade 5 students who will all sit for the same Cambridge English
Placement Tests. The final assessment grades presented to students and parents are still
weighted to reflect student’s attainment of their targeted semester level.

Star Assessment: Star Assessment takes place for all students three times in a school year
focusing on English reading fluency and comprehension first in September followed by
January and May. Results are recorded in the Student’s Assessment Folder (SAF) for long-
term tracking and are used to enhance student English proficiency. Results are internal and are
only shared with parents if they are requested. Students are aware of their reading level so they
can choose appropriate reading material.

PM Benchmark Assessment: Based on the feedback received from the teaching staff and the
existing leadership, the school will be transitioning from the Star Assessment to the PM
Benchmark assessment starting from the academic year 2025-2026.



The PM Benchmark assessment is a comprehensive running record designed to assess students'
reading abilities through one-on-one interactions between the teacher and the student. Unlike
traditional standardized tests, this assessment provides a personalized, student-centered
approach, allowing teachers to gain a deeper and more nuanced understanding of each
student’s reading skills.

Key highlights of the PM Benchmark assessment include:

1. Personalized, One-on-One Assessment: Teachers engage directly with students in a
supportive environment, tracking their reading progress through real-time observation
and interaction. This approach allows for immediate feedback and a better
understanding of each student’s specific reading needs.

2. Running Record Feature: The assessment is conducted as a running record, which
means the teacher records the student’s reading behavior as they read aloud. This
allows the teacher to capture accurate data on fluency, accuracy, and comprehension.
The running record also identifies areas where the student may need further support,
whether it's in word recognition, decoding skills, or comprehension strategies.

3. Detailed Data and Insights: Teachers receive detailed, individualized data that
highlights strengths and areas for growth in reading. This data can be used to inform
lesson planning, differentiate instruction, and provide targeted interventions to help
students progress at their own pace.

4. Developmental Continuum: The PM Benchmark assessment covers a wide range of
reading levels, making it suitable for students at different stages of their reading
journey. It helps teachers track student progress over time and tailor instruction to meet
the developmental needs of each student.

5. Student-Centered Focus: By focusing on individual progress rather than comparing
students to a norm group, the PM Benchmark assessment places the emphasis on each
child’s unique learning path. This approach ensures that students are supported in a way
that respects their current abilities and encourages their continued growth.

The transition to PM Benchmark aims to create a more dynamic and responsive reading
program, ensuring that every student receives the attention and resources they need to thrive as
a reader.

Speaking, Listening Continuum (Christopher-Gordon Continuum): This assessment is
completed three times each school year during the Benchmark testing periods (first in
September followed by January and May). The purpose of this assessment is to determine the
student’s growth in listening and speaking. Students’ results are also recorded in the student
assessment (SAF) folder.



Writing Assessment: Students are asked to complete three writing samples (first in September
followed by January and May). Their work is evaluated based on a set of published rubrics.
The writing prompts are developed by the grade-levels based on the Ontario Writing Exemplar
documents. Writing assessment happens a week after the Benchmark Assessment as part of the
overall assessment of English language competence.

EAL Entrance and Exit criteria are in place for G1-5 students if they participate in the EAL
service.

End of Semester Exams

As we need to comply with Chinese Education requirement for assessment, end of semester
exams is also part of the procedures and strategies. The purpose of the exam results is to keep a
record of a student’s achievements in the languages and Mathematics throughout his/her years
at school. The information is uploaded to the Government Data base on every Chinese student.
It also enables teachers to receive important information as students move through the grade
levels and onto Middle School.

The School Exam Procedure is formal. Classrooms are set up for exam conditions, including
the removal of any related displays. Exams are printed and sealed in files and handed to the
Teaching Support Office (TSO) for safe keep. Ten minutes prior to the exam, the assigned
invigilator collects the exams. Each class within a grade level starts the exam and finishes the
exam at the same time under the supervision of the invigilator and an assistant. Finished exams
are packaged and sent back to TSO who will randomly mix exams through and package so that
the student’s identity is not visible. The subject teachers sit together to correct the work
cooperatively with a TSO supervisor overseeing the process. Exams are then redistributed back
into their class groups for the subject teacher to collect and analyse the class data.

The purpose of standardized tests is so that teachers can easily determine the value of their
teaching by the amount of growth the students have experienced. This can be used as a
measure of how well the teacher is teaching as well as how well the student is learning.

B. External Assessment Strategies

For Admissions for Grade 2 onwards:



Measures of Academic Progress (MAP) Growth Assessment: Measures of Academic (MAP)
Growth Assessment designed for different age levels to ascertain the applicant’s English level
in reading and language usage is administered at the time of new admission from Grade 2
onwards. MAP Growth Assessment acts as an indicator and school also refers to its own MAP
Growth Assessment mean benchmarks for comparison. This approach helps determine whether
new students should be placed in regular courses or EAL programs, considering that most
students are non-native speakers.

MAP Growth Assessment was introduced to BRES in December 2024. MAP Growth scores
help teachers check student performance by measuring achievement and growth. Teachers use
results to tailor classroom lessons and set goals for students. Each school year, students in
Grades 2-5 take the tests in the Fall (October), and in the Spring (May).

Results are recorded in student long-term tracking students’ assessment folders and are used,
together with internal results above, to monitor mathematical development, reading
comprehension and writing skills. Results inform future planning of teaching and learning.
Parents are issued a printed result sheet.

C. Classroom Assessment Strategies

All Elementary School teachers are involved in using a variety of assessment strategies to
record and collect data to ensure effective learning experiences take place. Data can be
collected from the following sources:

Observations
e made often and at regular intervals
¢ made of individuals, groups and whole class

e made in different contexts to increase validity

Performance Assessments

e are goal directed tasks with established criteria and may include opportunities for
problem-solving

e use multiple skills, such as research skills, communication skills.

e have more than one correct response.



Process-focused Assessments

e a system of notetaking and record keeping created to minimise writing & recording
times (noting typical and non-typical academic & social behaviours)

e based on a frequent and consistent system of note taking (i.e. anecdotal records)

e checklists, inventories and narrative descriptions (i.e. learning logs) are common
methods of collecting observation data.

Closed task or response

e are used to determine how much a student knows or how well a student can perform
certain skills (e.g. tests, quizzes, dictations, multiple choice test)

Open-ended task

e are used to stimulate an original response by students and, this could take a variety of
forms, including a verbal answer, a brief written answer, a drawing, a diagram or a
solution.

Assessment Tools

The above assessment strategies are put into practice using the assessment tools listed below:

Rubrics

e descriptors that inform the student and teachers as assessors what characteristics or
signs to look for in work submitted for assessment and then used to make a judgement
that places the work on a predetermined scale indicating levels of attainment (BRES
generally use a scale 1-4).

ChecKklists

e alist of criteria against which students are assessed (e.g. information, data, attributes, or
elements that should be present).
Anecdotal Records

e are brief written notes based on observations of students.
Continuum

e These are visual representations of developmental stages of learning, used to show a
progression of achievement or to identify where a student is in a process.



Exemplars

Samples of students’ work that serve as concrete visible examples of outstanding performance
against a set rubric. Rubrics are set appropriately to meet the learning context and mostly are
developed collaboratively by the teachers or students.

Documentation

Documented assessments include portfolios, written reports and assessment folders. Each
student has a personal “Student Assessment Folder” in which speaking and listening
continuums, writing examples, Star assessment scores and other assessments are kept
confidentially in the classroom for the duration of the academic year. The Student Assessment
Folders are passed on to the subsequent teacher(s) during the ‘handover’ in the new school year.

BRES issues semester reports to the students twice a year; consist of three units of inquiry for
G1 — G5, the semester one report is published in January and semester two report is published
in July. Unit of Inquiry reports are also issued separately after the completion of each unit.

Portfolios

Student Portfolios are used to show evidence of student learning. This is a system of collecting
and storing information that can be used to document and give evidence for assessment of
student progress and achievement.

The learner’s portfolio:

e is a record of students’ involvement in learning which is designed to demonstrate
success, growth, higher-order thinking, creativity, assessment strategies and self-
reflection.

e is a celebration of an active mind at work.

e provides a picture of each student’s progress and development over a period of time
both as individual learner and group learner.

e cnables students to articulate with teachers, parents and peers their strengths, as well as
areas for growth and improvement, and then to set individual learning goals.

“Portfolio entries should document both the process of learning and the product, including

images and evidence of students in the process of constructing meaning. It can be used as a



tool for assessment and reporting purposes for students, parents, teachers and
administrators.”
Source: Making the PYP Happen, pg 50

Reporting — how we choose to communicate information

Reporting is a means of giving feedback on learning and performance on assessment tasks.
Reports describe the progress of a child’s learning and identifies areas for growth. It takes
several forms;

Teacher-Student Conferences

These conferences are usually informal. They are incorporated into the regular classroom
routines and aim to provide the students with feedback on their progress. Opportunity is given
for students to reflect on their own work and to make decisions regarding their portfolios.

Scheduled Teacher-Parent Conference

These conferences are formal meetings between language teachers (Homeroom teachers/EAL
teachers and Chinese Language Teachers), any members of the Elementary Support Team who
work with a student, and the student’s parents to provide feedback about a child’s progress and
needs. Teachers take this opportunity to answer the parent’s questions, to address their
concerns and to help inform them of their valuable role as a parent in the learning process. In
the Elementary School these conferences takes place in the beginning of the school year.

Scheduled Student-Led Conference

This is an interactive conference between students and parents, with teacher assistance or
facilitation. Students, with the support and guidance of the teacher, select the work to be
discussed. They reflect on their progress and share responsibility, with their teacher, of
informing parents.

Conferences

During any time of the year as needs arise, both teachers and parents can initiate a conference
to discuss the progress, or lack of thereof, of a student. Both language teachers (English and
Chinese) must be present at these conferences. Members of the Elementary Support team —
EAL or Learning Support team can be asked to join as needed.



The Written Report

At BRES primary school, students receive two reports each year that give feedback on student
progress. Two summary reports go to students at the end of each academic semester (that is,
January, July). Each report card is written by English and Chinese language teachers. All
single-subject teachers also report on the progress in their specific subject areas.

There are multiple curricula used at BRES. Each has been purposefully selected to meet the
needs of our students in the Bilingual program; they are the International Baccalaureate
Primary Years Programme (IBPYP), Ontario Curriculum and the Chinese National Curriculum
(CNC).

. Chinese Language Arts and Mathematics uses the CNC standards and
expectations.
. English Mathematics aligns with the CNC — Mathematics and UOI Mathematics

is integrated and reported on in the UOI Mathematics.

. English Language Arts has moved to the Ontario Curriculum standards and
expectations in the academic year 2024-2025 while maintaining the ongoing
Cambridge curriculum which will be phased out in next academic year.

. The IBPYP standards are used for all the other disciplines: science, social
studies, personal, social & physical education, arts (visual & performance) this
includes dance, drama, music and visual arts.

The standards and expectations are written defining what a student should achieve by the end
of the year in a particular grade level. Both the Ontario and the IBPYP expectations have been
written for predominantly native English learners; hence students may take several years to
meet the grade level standards where achievement relies on language development.

For assessments and reporting, alphabet grades are used for Effort and Achievement using a 4-
point scale; the grade level standards and outcomes are aligned with the aforementioned
curricular standards.

BRES report cards provide feedback on a student’s approaches to learning and attainment,
using the following scale:



Assessment Descriptors
Achievement
Abbreviation Descriptor

E-Exceeding Expectations With independence, student consistently demonstrates in-depth
knowledge and understanding of content and concepts by: analysing learning /always justifying
thinking with evidence /always providing specific and relevant evidence.

P-Proficient With minimal prompting, student usually demonstrates sufficient knowledge and
understanding of content and concepts by: describing learning / usually justifying thinking with
evidence / usually providing specific and relevant evidence.

A-Approaching With some guidance, student occasionally demonstrates simple knowledge and
understanding of content and concepts by: outlining learning /sometimes justifying thinking
with evidence / sometimes providing specific and relevant evidence.

N-Needs Teacher Support With support, student demonstrates basic knowledge and
understanding of content and concepts by: stating learning/ justifying thinking with little to no
evidence /providing evidence that lacks detail and/or relevance.

N/A Not Applicable This content has not been taught and assessed due to absence or work not
being submitted.

Abbreviation Descriptor

E Exceeding

P Good

A Satisfactory

N Opportunity for Improvement.

Roles and Responsibilities of Stakeholders

To ensure the effective implementation of assessment practices at BRES, the following roles
and responsibilities have been defined for each key stakeholder group:



Students

e Take ownership of their learning by actively engaging in self-assessments and student-
led conferences.

o Reflect on their learning using portfolio entries, feedback, and goal-setting discussions.

o Participate in various assessment tasks (formative and summative) with integrity and
responsibility.

o Use feedback to make improvements in their academic and personal growth.

Homeroom and Subject Teachers

e Design and implement formative and summative assessments aligned with curriculum
outcomes and IBPYP philosophy.

o Use a variety of assessment tools and strategies to gather valid, reliable, and meaningful
data on student progress.

o Provide timely, specific, and constructive feedback to students and parents.

e Maintain accurate and confidential assessment records including student assessment
folders and portfolios.

e Collaborate with colleagues to ensure consistency in assessment practices across the
grade level.

o Communicate student progress regularly with students and parents through conferences
and reports.

Assessment Committee / Grade Level Leaders

e Guide and support the implementation of consistent assessment practices across the
PYP grades.

e Coordinate the development and review of common assessment tools and rubrics.

o Lead the collection and analysis of grade-level and whole-school assessment data to
inform teaching and learning.

e Provide professional development opportunities related to assessment literacy and data
use.

English as an Additional Language (EAL) and Learning Support Staff

o Conduct diagnostic assessments to determine entry and exit criteria for EAL and
support programs.

o Collaborate with classroom teachers to modify and differentiate assessments for
students with language or learning needs.

e Monitor progress of supported students and provide feedback to teachers and parents on
student growth and challenges.



e Assist in developing individualized education plans (IEPs) and support strategies where
needed.

Leadership Team

o Ensure that assessment practices are aligned with the IBPYP framework and the
school’s mission and vision.

e Monitor the implementation of assessment policies and support consistency across
grade levels and disciplines.

o Facilitate the review and revision of the assessment policy annually in collaboration
with the assessment committee.

e Provide training and support for teachers in understanding and applying assessment
principles effectively.

o Ensure the integration of assessment data into curriculum review and school
improvement planning.

Parents and Guardians

o Participate actively in parent-teacher and student-led conferences to understand their
child’s learning progress.

e Support their child’s learning at home based on feedback and recommendations from
the school.

o Engage with written reports and school communication regarding assessment
expectations and student performance.

o Communicate relevant concerns or observations about their child’s learning and
progress with school staff.

Administrative and Operational Staff

o Ensure logistical and technical support for internal and external assessments, including
scheduling, invigilation, and data handling.

e Maintain secure handling of formal examination materials and data entry into required
government or internal systems.

e Support the coordination of standardized testing processes and the collation of
assessment data for school records.

Policy Review

The assessment policy was reviewed and finalized in April 2025 by the assessment committee
members from the PYP department.



Group Members:

1. Cheng Dan — Head of School / Vice Principal

2. Reetika Jain — Head of Academics / PYP Coordinator

3. Zhang Han (Hannah) (Assistant Coordinator)

4. Xue ChuChu - Homeroom Teacher Grade 1

5. Van Niekerk Arno Launé (Loy)— Grade Level Leader, Homeroom Teacher Grade 2
6. Van Niekerk Gerhard Roché (Roy), Homeroom Teacher Grade 2

7. Xu Mingming (Tracy) - Homeroom Teacher Grade 2

8.Yanzhu Zhu (Victoria) — Grade Level Leader, Homeroom Teacher Grade 3
9. Richards Angela Antonia - Homeroom Teacher Grade 3

10. Lenihan Cory Francis (Cory Lenihan), Homeroom Teacher Grade 3

11. Mobara Farouk (Mobi) - Homeroom Teacher Grade 4

12. ShenKuo (Zachery) - Homeroom Teacher Grade 4

13. Zhang Lei (Jessie) — Subject Teacher Grade 4

This assessment policy will be reviewed at the commencement of each academic year by the
assessment committee involving a team of returning and new teachers under the supervision of
respective leadership members. This policy is reviewed annually to ensure it remains relevant
and supportive of our PYP community’s needs.
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WEY B Pl — ., FREZTRAME EF W EETHT, FK
BERENFEETNREHA R EHSFL, HAFL2BHRET
Bl R RRBEFEMABE . FRAFZMAERFLE T
EET-—ReFTRAEMK, AE, RESWEHRLIEREHE
4, J7 BB AT AR B A AT I R R B



PRV AR B BBy R R T B O AR G 3 o A A IR
BT Bt P R R AT S BOR, BR T DUR R B U B9
AR, A LLR R B A AR

(=) Shepafd ko
FA ZFRBE T F R L

MAP & K #F fr (Measures of Academic Progress Growth
Assessment): # A Bl SE 5 Bk i MAP R K IF A, H TR E HiE A
Wy 398 R AniE F 3 K, AR ZF R KDL E# A BT,
ERMBoFERZERBERFBELINFALT, FLaKITFHE (MAP) 1E
H—FFHEITE, ARATHEFEANFIHE, THFRAK
WEH DR IEE, UHB AW EIRAE NIZ L F A REL R
EENE —1EF (EAL) RAE.

F o kKA (MAP) ARuE: 2R R B 22 b i KOIF i e &
FHEFIRRIF N RKEFN, HITRE RS KA ERERF,
HAFEFEEHAT, BFFE, 2-DFRNFEPINEKEEL (10
H ) faxZ=%M (5H ) &5 m—Kitfk,

MAERRFEFE K EEITFFIOIXGXF, 5 ER
RANFEER—BAT RN FENRF ., MeEBRMEFER IR
Belfdlo WHhERNA FMFHFMET X RBERE. ZK2K
| — o 4T B0 B9 B G 2

(=) RERME ok

FIT AR /D S 25T 8 A R % A o SR g RG2S R Bl U
PR R 3 e BlE T AN DL T RIR S

THE: WEFELTHZHHAT, ABREME. NARIER
FAREW, FHMESTTHET LK, UEeERE,
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2ARAMT M KA T HARBERFES BN Z i
(Bl R WAL ) , Wt Al 2 Tk FWIT K
ﬁ{j{-‘%o

3B F MM AT W IFMAE AT L ER vk
FRFAG, FEATRDMETMILTHE, &M RFE
EFARBHRAATENERGEERALI, Ex, FEFAN
AR (WFI ) BRENEEAEE T %,

4HAAEFIEE: HTHFEmRRm i EFER
B (fldm: Mie, A, 5. ZTEEANR)

SIBAES: ATHAFANERMERN, XTUXNSL
MRR, BFEEXEE, HEFTHEL, 28, BRIUBRT E.

(W) #&I1TH

bR P R DU B A TR L

TP/ ESR: RN, EeFEmEN TR ET,
TR WA 45 R E B R AT S o 33 M0 R R Bl 3%
A B 0 R SR b, Ao A A BORFATIF M AR A Y,
TR EAETUR FRER T IER, DR F £ 3K B 8 ACE
(Ao BT LB AR - B 9 H1-4%) o

2mER: WREFENMRENTET L (Bl NEEWE
B B¥E, FIERER) .

SERFLF: ETHFANLNFESEEIL,
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4EZREIRT: RETFIREMBEWAELER, AT
B R R R P RS W H#E BOR A F A T T
o

55601 FAEMERTH, 1FNXTEIFEIRET F 0y EET I
Wk FEFEAREA, HEBWET B LFNEEEGREN. ¥4
ERIREER Y, UHRFIFENFE, KEZHELEH
o

(&) XHTFR

RN TEEEFAERE, TEREFITFE R, FA
FHEMAH MDA FETFEXHERT , EPFEHREEMT B
iR, EAE . Star ReadingiFfi o~ 8 & H 0 F & 48, &
BN EHEUREXGNNAGRENE, FEATHEX XS
EFFEN “RE” %L EEERAT,

FREFHFERMPAAFYERE; G4 —ZHFRAN =N
KRETME, F—F¥HMET—HALKAG, ZF_¥HR/ET LA
RAT, BIMEAETLE R EHL 2B A A 2 THRE

6. £ 1% & (Portfolios)

FEEREATRTFEFIRK, Zx—PMREMF#E
BW ARG, TR TIRH N £t 5 R R B35

FAFXWEREZLUIFESFFIRBNGRHE, B
ERARMBETREFARR, GRS, kK, 5HEE, #lE),
AR E UK B RB RS B TURM £ v R E 4k
WAENRMN, ERBET —BENGLEER, RAFNFAEE -
BB WIEANEFIHEMNAFIHEBR BN H T HRE, @&
HWEXBFENFILE, FREEFERETHT. KK
AT ARGRE, FhHERE RS, RIFERKS ki
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AT, P ER EFHEREDAFT EAr. “MEREMNITE
FME R, BEFEEMBEE LR TN ERIERE.
CHUEAFEFRENTE, MHTFE, XK, A E
AR, " (Making the PYP Happen, #5071 )

. RBE-BMNEFIBREENAR
WMEERFEIMITFEESRABER-REN —F TR, REH
ﬁ%%%%?#%%%ﬁm%&#%ﬁﬁ HUTZMBA,
(—) JFAELS
RHAPEE FEEARN, CN@BAEHNREESF, B4
HFEERMBETFMANHASORG, FEANSREE TWE LT
FRARAT 4 1E & AR NAE B i e

(=) TIAHIF-KEK A2

KW EEZTHIT (FEEE/ZEEENE BT HRAE (EAL)
HFAEXREZN) . hFLE B REIFNDFHARGAERH
MEFERKZEFENERSIW, ENERZTHHA S EK
R, HIT2BHIS EERK LI, R m]x 88 E
B, HBWRKTHBRKEFAEFIAEFTRINEZEER, £
INF, KB SPAE FFE T B AT

(=) TRFLEEF2N

KaFAEMAKZEN—RELH2W, AHMREH I T,
FAEHMO XL THEZTANER, AITREE TH
#, FFE A EAE XK LCHRETE

(W) B2
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EFFFEMAETEORE, 0 E KT URE 2
WFEWHATRAR, BFAW (FHEFRF ) LA FREL
Wo REFE, W LB/ F R RIBA R 7 5 Jm,

(&) Ha@RE
FHEFFRE TR RE, REXTFE#D R,

G ERREEFFER (WA, tA) XeFE. F
FERBMERGRELFREFEEMRFRFTHE,

ARRBEF#ET ZHRE, BHREBZLH KT
Wit RATEHFEWNFER; CNEEBRXREDFIERE
CIBPYP) . Z AR g iR b EEZRE (CNC) o

o B URER ¥ A P E E KRR WA,

. REHFEFEERRENBFARZRF -, HELER
EIG (U0l) H3AT#RIR,

. KEIET L AL 2024-2025 ¥ B IR a1 H & AR AR
R iR AR B AT, B RRE IEA R P B AR IRAE

. ERXFEALNFRETERTIHAE LR, B, 2
B, AA H2E5RTHE. A (AR E5RE) , B
R KRBl FARMANE T A,

o XBARVEFR AT E X T F A AT RS R Nk B B B AT
RREEFETEENR B EFEIZREN; El, ¥4
A F LA A A B 3k B R E REE T i A BT

EFXEMREY, FAOREMFLRBEHNFFFE, 2K
AR FRAKFAREMER G LA RBEATE RS — 2

AIUE &SGR & 2R LT BRI T A R
B3R Bk R -
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45 T EW A
FAEBIM ., FEHBEIE T NEFBRA N ENER,
F - #mas ELRKIN
. . o pHTEFE 3]
(Exceeding Expectations) o HZ | FAEE IR B E
o BRI E AR E AKX WIESE,
EDERT T, FERT®EINE EH R Faxt HE
P—- RAEEE B ERE, BERIAN .
. o R F
(Proficient) o BB R KR ST
o B R ELR EAE K YIS
C rapak e E—EWNETDT, FEBRERILEXTNEMBANE
A R EeiER, RS, N |
(Approaching) o MRk 3]
o B A6 R YOR R IR IE
o B AR PR G ELAR LA K WY ISR .
_ = EREZWEFT, FERENENAZHBRSHER
N REREIHE Lhmg, AkeRd: N
(Needs Teacher Support) — « B>
« WAOHBARAFRKILIE
« RIS mF A0 /RA KM,

NA - =56 HTREGIAREREd, RHASHFHRNEF IR R
(Not Assessed) AWM

45 A M WA

E # B Z (Exceeding)

P %7 (Good)

A B ¥ (Satisfactory)

N A gt % 18] (Opportunity for Improvement)

N, MamAXxENAeSRE
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AR RE I, CAFN KRB R F R
XTUTAEmTE,
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. BABBRSEGERFEFEE RN, AREFIFE
- FAMERFE. REAERREITERIEETHFEA,
- MmEBEMATENSES HEMPEES (BREFESE
)
o R B Bt e AR AR K

2. Y EFEAF A

. W5 RERERFERXEL LN EEANE KWK
M B 2T A

. ERAZMITH I AR RKEXTFAEFIHBENAER. I
FHAEZEXWELE.

. HFAMEKRHELE . AR AEREN R,

. HEFVEFEMRENIFEILEK, BEFETEXERFEES,

. SR FEWAE, FURSE R E B — B
Wit oW EEHEFEMRKBHAFEF T H &,

3. WhZ R e [FRAK

o F5 AR AN F TUE B4R RO — B A SR
- MAREAFHETAMTFEERNITRGHE,
. AR REF A F R I LBATELIE, R FERMARE,
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. RO H IR MBAEE A A R B F kR L2
4. FABE A M AniEE (EAL) A% 3] SUHFA R

. WATHBIMIRA, B EEBEN R mIEE M IFETRE EAN
AR ARVE

. EERFBIFEIE, WHIEBEEREMBEHRF I FRNF £ BA
¥, #TERMITME,

- BNZEXFFANFEIHE, FEARTARKREXTF A
0l ik K Fr kB A R

o WRBY L E AN ECE TR T B R R

5. << HIBA

. FAPRITAE LB G [ BR oUR 4L /N F I E AR AR B A A
J& 3= PR — B

.« WEEF BRI R L, A PRI F R R E AR E R —
B RBEH

- SR ZRAXEME, EIITFHEBOLNFREEMEIT,

o NFMER B A, A OB RUITIE AR SR BN AR U
. FREF/HERBEHNRE T T ERBAHAK

6. XK lE 9 A

- PREEFKaMFEERT2W, THREZTHNFIHE,
- REBLREFEMEN, EXPLFRTHE,
- FEFERE, FRITEES; MiEFERANBARRE L
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e REES5FRIEARBBAERZTFIMEENENL.
TATHA R

. FATRNIPASSEAT W E By AR IAF, AR H R A, &
Z AL 3R

. YRR FHAMOR Y Z 2 FA R BTN
o SURPATVE G R AR B9 B A i Ak T B VTR

_[: ESIA—A—.—I—-

FEEFTFN, EARAFRANEET, BiFHERSIHTH
Wo ZREKEATEEFENE, UWHEKEFEZAEINFAEHLRHN L
JBESR, AR BRI

20242025 ¥ S RKHE K H/NF@AeHERSFYHET, BITHRA
% B
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Address: No. 11 Wangfu Street, Changping District,
Beijing,102209

Website: www.brs.edu.cn
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